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Abstract: 

This study sought to ascertain how character education was applied in the development of students' overall personalities. 

Qualitative research was employed as the method. MTs Nibung Putih and SMPN 21 Sabak were the study's locations. 

The method in this study is a qualitative method of research. The principal, vice principals, homeroom instructors, and 

students in the two research locations were the main informants with whom the researchers conducted in-depth 

interviews to gather primary data for this study. Key informants, including the principal, vice principal, homeroom 

teacher, teachers, and students, were interviewed in-depth to gather data. The following procedures were used to 

examine the data: data reduction, data display, and conclusion/ verification drawing. The results lead to the following 

conclusions: (1) There are two ways for managing character education: internal and external schools; (2) Four pillars 

teaching and learning activities in the classroom, habituation activities, co-curricular activities, and extracurricular 

activities can be used to achieve internal school strategies. (3) Parent and community cooperation can be used to achieve 

external school strategies. 
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INTRODUCTION 

Indonesia's education issue is particularly complicated since there are issues that need to be 

resolved in every facet. In the field of education, moral degeneration has spread so far that it has 

taken on a sinister appearance. This is demonstrated by the widespread distribution of pornographic 

videos that students have played, the frequent fights among students, the cheating on national exams, 

the numerous drug cases involving students, the numerous motorcycle robbers that students have 

played, the bikini school farewells, and numerous other negative roles. 

According to data from 2013, there were at least 128 incidents of student fights. The prior 

year saw a remarkable increase in this number of over 100%. Twelve students were killed in 139 

brawls in 2014, accounting for 82 of the cases of student deaths (Kompas, 2014). Given this, a lot of 

people believe that the country of Indonesia is currently ill and needs to be properly handled and 

treated by offering character education at all educational levels (Mulyasa, 2017). Similarly, society 

has moved from emphasizing social feelings to being asocial in terms of social engagement. This is 

because there are a lot of foreign values that infiltrate Indonesia without first being filtered. The 
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younger generation, especially students, will undoubtedly suffer morally and ethically if this 

influence is allowed to continue unchecked. 

Character is a type of nature, morality, and nature that are ingrained in a person's personality. 

It develops as a result of internalization and serves as a foundation for thinking and acting in a way 

that gives the person a unique quality (Compiler Team, 2018). If someone's character is properly 

reinforced, which comes primarily from education, it will develop nicely. The goals and purposes of 

national education are outlined in Law of the Republic of Indonesia Number 20 of 2003 governing 

the National Education System.  

The Law's Article 3 states, "National education functions to develop abilities and shape the 

character and civilization of a dignified nation to educate the life of the nation, aiming to develop the 

potential of students to become human beings who believe in and are devoted to God Almighty, have 

noble morals, are healthy, knowledgeable, capable, independent, and become democratic and 

responsible citizens." The foundation for character education, which aims to shape human character, 

was established by this article, with a focus on the next generation in particular. Human character 

development in the younger generation can be accomplished in several ways, one of which is 

through systematic, progressive, and ongoing education (Hasan, 2020; Rochbani et al., 2023). 

The method and outcomes of educational endeavors will take time to become apparent. At 

the very least, the younger generation will be more resilient and resistant to any issue that arises as a 

result of their efforts.  Establishing a school environment that supports students in developing ethics 

and responsibility by providing role models and imparting good character via universal principles is 

known as character education (Berkowitz & Bier, 2015; Rosadi et al., 2023). Students should be 

taught these moral principles so they can spend their lives in a way that benefits their family, 

community, country, and school and contributes positively to the environment. 

The purpose of character education is to inculcate values in pupils and revitalize a communal 

order of life that places a higher priority on individual freedom. Furthermore, character education 

strives to raise the standard of instruction and learning outcomes in educational institutions so that 

students can develop their noble morals and characters in a comprehensive, integrated, and balanced 

way that meets graduate competency requirements (Samani and Hariyanto, 2021). 

The Ministry of National Education (currently the Ministry of Education and Culture) has set 

the following goals for character education. The first step is to help pupils reach their full potential as 

human beings and citizens with cultural values and a sense of national identity. The second goal is to 

help pupils form admirable habits and behaviors that are consistent with national religious and 

cultural traditions as well as universal principles. Third, as the country's future generation, to 

inculcate in pupils a sense of leadership and accountability. The fourth goal is to help pupils become 

self-reliant, imaginative, and mindful of their country. The fifth goal is to create a school climate that 

fosters learning in a way that is honorable, trustworthy, creative, friendly, and strong in terms of 

national identity (Ministry of National Education, 2020). 

There are three key purposes for character education. The first is the role of potential 
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formation and development. Students' potential to think clearly, have decent hearts, and behave in 

line with Pancasila philosophy is formed and developed through character education. The second is 

the strengthening and improvement function. Character education enhances and fortifies the roles 

that families, schools, communities, and governments play in helping to realize the potential of their 

inhabitants and advancing the country's growth into a developed, independent, and affluent one. The 

filtering feature comes in third. Character education separates the culture of one's own country from 

the cultures of other countries that do not align with national ideals and the characteristics of a 

respectable nation (Zubaidi, 2021; Rosnawati et al., 2023). 

Values are the foundation of character. The principles that guide someone's actions will 

become a part of their character. Thus, from the standpoint of character education, no child's 

behavior can be considered devoid of values (Kesuma et al., 2021). The Ministry of Education and 

Culture defined eighteen characteristics as the values of character education. These ideals are derived 

from national education objectives, religion, Pancasila, and culture. 

The eighteen values are: national spirit, love of the homeland, respect for accomplishment, 

kindness and communication, love of peace, love of reading, care for the environment, care for 

society, and responsibility. They are also: religious, honest, tolerant, disciplined, hardworking, 

creative, independent, and democratic.  Character education highlights the significance of three 

elements of good character when viewed from the perspective of its constituent parts: moral 

knowing, or knowledge about morals; moral feeling, or sentiments about morals; and moral action, 

or moral activities (Lickona, 1991). 

According to Kesuma, there are three approaches to character education. First, a design for 

character education based on classes. The interaction that exists in the classroom between educators 

and learner teachers, and students is the foundation of this design. The process of building 

community and class ties within a learning environment is the backdrop of character education. 

Teachers and students have a multifaceted discourse rather than a monologue in their connection. 

Second, character education is designed with school culture in mind. With the aid of school social 

institutions, this design creates a school culture that has the power to mold students' personalities and 

help them internalize particular ideals. Third, character education design is rooted in the community. 

Public and private school groups are not alone in their struggles with education. A strong national 

character will be developed if the three elements cooperate to execute well (Kesuma, 2021). 

Two approaches are used in the process of implementing character education: extracurricular 

and intracurricular. Three elements make up the process of putting character education into practice: 

moral knowing, moral emotion, and moral action (Lickona, 1991). While moral feeling and moral 

action are instilled both within and outside of the classroom, the moral knowing component is 

instilled through classroom instruction. Of the three, the moral action component needs to be 

consistently practiced through regular practice. 

Because character education places a greater emphasis on universal values, it has become a 

national movement in Indonesia to establish schools that promote ethical, responsible youth. A 

criterion called character education quality (CEQ) is used to assess how well education works to 



 
 

 
 Authentication of Students' Holistic Personality Through Character 

Education 
Sayida Khoiratun Nisak, et al., Volume (2), Issue (1), (April 2024) 

 

ZIJEd: Zabags International Journal of Education                      36  | P a g e   

shape students' moral character. The quality standard for character education states that when 

fundamental ethical principles form the cornerstone of an education that employs a perceptive, 

proactive, and successful strategy for constructing and enhancing student character, then education 

will successfully foster the development of that character. 

METHOD 

A qualitative method of research was used in this study. Two locations, MTs Nibung Putih 

and SMPN 21 Sabak, were used for this study. The principal, vice principals, homeroom instructors, 

and students in the two research locations were the main informants with whom the researchers 

conducted in-depth interviews to gather primary data for this study. Following collection, data 

reduction, data display, and data verification (conclusion drawing/ verification) were the phases of an 

inductive technique used to examine the data (Bogdan and Biklen, 1998; Miles & Michael, 2020). 

RESULT AND DISCUSSION 

At MTs Nibung Putih and SMPN 21 Sabak, character education is executed in a way that is 

integrated with the school's vision and mission. This is done via learning in all subject areas and 

through working with the community and the parents of the children. In both schools, character 

education is understood as a method of teaching students moral principles that include knowledge, 

awareness, or willingness, as well as actions to put these principles into practice toward Allah SWT, 

other people, the environment, and the country in order to become ideal human beings. 

Aspect  Key Findings Reference / Example 

Integration in 

Curriculum 

- Character education is integrated across all subject areas using learning technologies. 

- Included in curriculum planning and Learning Implementation Plans (RPP). 

MTs Nibung Putih, SMPN 

21 Sabak 

Planning of Character 

Education 

- Character education is embedded in syllabus and RPP. - Ensures 17 character values 

are considered in planning. 

School curriculum 

documents 

Implementation 

Methods 

- Conducted through face-to-face classroom activities and independent out-of-class 

activities. - Activities structured around 17 character values. 

Classroom & independent 

activities 

Examples of Character 

Value Implementation 

- Religious: Congregational prayers (Duha, Zuhur, Ashar). - Honesty: Completing 

tests without supervision. - Tolerance: Respecting differing opinions. - Discipline: 

Timeliness for school, classes, teacher changes, and going home. - Hard Work: 

Studying diligently, completing assignments. - Creativity: Freedom to complete 

assignments creatively. - Independence: Searching learning resources independently 

(library, internet, interviews). 

School practices 

Evaluation / Assessment 

- Direct assessment via quizzes, daily tests, midterms, finals. - Observations of student 

attitudes and behaviors. - Evaluated aspects: 1. Respect towards teachers, staff, peers 

2. Compliance with school rules 3. Discipline in flag ceremonies, morning exercises, 

cooperative duties, congregational worship, extracurricular activities 

School observation & 

assessment records 

Management Process 
- Character education management emphasizes planning, implementation, and 

evaluation. - Ensures systematic integration and monitoring of character development. 

Literature review & school 

practices 

Eighteen characters of values religious, honest, tolerant, disciplined, hardworking, creative, 

independent, democratic, respect for achievement, loving the homeland, reading, caring for the 

environment, caring for social characters, and responsibility, are included in all learning materials at 

MTs Nibung Putih and SMPN 21 Sabak as part of the character education program. Through both 

extracurricular and intracurricular activities, MTs Nibung Putih and SMPN 21 Sabak have 

successfully implemented character education. All subject areas use integrated learning technologies 

to implement character education within the intracurricular framework. Character education 

planning, character education execution, and character education evaluation are heavily utilized in 

the management process. First, while creating the learning plan, which consists of the curriculum 
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and Learning Implementation Plan, character education planning is done at MTs Nibung Putih and 

SMPN 21 Sabak. Character education content is guaranteed to have been incorporated in all 

syllabuses and Learning Implementation Plans. 

Second, the implementation of character education is carried out through face-to-face 

meetings in the classroom and independent activities outside the classroom. These activities are 

carried out through seventeen characters of values. 

a. Implementation of religious values by praying, praying Duha, praying Zuhur, and Ashar 

in congregation. 

b. Implementation of honest values by training students to be honest in tests without a 

supervisor. 

c. Implementation of tolerance values by respecting friends who have different opinions or 

understandings. 

d. Implementation of discipline values by coming to school on time, coming to class after 

breaks on time, changing teachers on time, and going home on time. 

e. Implementation of hard work values by studying hard and completing assignments 

without getting tired. 

f. Implementation of creative values by teachers, giving students the freedom to be creative, 

and allowing students are also allowed to do assignments according to their own 

creativity. 

g. Implementation of independent values by searching for learning resources independently, 

whether in the library, on the internet, interviewing sources, and various activities that 

train independence. 

Third, direct assessment and observation are used to evaluate the application of character 

education. Character education is incorporated into quizzes, daily assessments, midterm exams, and 

final exams to facilitate direct assessment. Additionally, attitudes of the students are observed in 

order to evaluate character education. 1. Student attitudes toward teachers, principals, educational 

staff, and other students; 2. Student compliance with the following school rules: 3. Student discipline 

when taking part in flag ceremonies; 4. Student discipline when taking part in morning exercises; 5. 

Student discipline when taking part in cooperation on duty at school; 6. Student discipline when 

taking part in congregational worship; and 7. Student discipline when taking part in extracurricular 

activities is among the attitudes of students that are evaluated. 

Students benefit greatly from the implementation of character education at MTs Nibung Putih 

and SMPN 21 Sabak. The positive effects are felt by students in the following ways: (1) strong 

desire to always be truthful; (2) never to lie; (3) constant respect for elders and love for others; (4) 

gratitude for what one has received; 5) participation in congregational worship; (6) appreciation of 

others' work; 7) training to become strong future leaders; 8) training to complete assignments 

creatively; 9) acclimatization to thinking independently; 10) training to care for the environment; 111 

accustom to helping friends in need, and so forth. 

Character education management can be accomplished through both internal and external 

school strategies, as previously mentioned. Internal school techniques can be broken down into four 
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main categories: classroom instruction and learning activities, school culture, daily activities, 

habituation activities, and extracurricular activities. The present study's findings corroborate those of 

Zuchdi, Prasetya, and Masruri (2020), who posited that a holistic approach is the hallmark of an 

effective character education model. Character education can be ingrained through a variety of 

school-wide cultural events in addition to teaching and learning activities in the classroom (school 

culture). Additionally, habituation exercises like handshakes and smile-greet-smile exchanges can be 

used to instill character education. The role that co-curricular and extracurricular activities play in 

fostering character culture is equally significant (Zuchdi et al., 2020; Sugianti et al., 2023; Abidin et 

al., 2023). 

Additionally, this study discovered that a significant portion of character education is 

imparted in students by their teachers during their school years. This is consistent with Wangid's 

(2020) findings, which said that teachers, either alone or in groups, may give pupils character 

education in a traditional and intimate way. In order to instill character education, teachers can also 

collaborate and work in tandem with all of the current school components (Wangid's, 2020; Abidin, 

2023). 

Character education is one of the external tactics that can be implemented outside of the 

classroom. Examples of such environments include the family and the community. This is consistent 

with Triatmanto's (2020) and Ahmed et al. (2023) conclusion that character education in schools will 

fail if it does not have support from the surrounding environment, which includes society, family 

life, and technology. Children's character is greatly shaped by their families. Similarly, the 

community plays a significant part in setting positive examples for children's character education. No 

less significant is the requirement to control the duration and caliber of television programs and other 

information materials, which are presently a child's everyday environment, to make them conducive 

to character education. It is for this reason that parents should watch television with their kids and 

keep an eye on them. The hours of community learning, such as those between 18 and 21, might also 

be decided by the community. Everyone should provide kids opportunity to learn instead of turning 

on the television during that time (Triatmanto's, 2020; Ahmed et al., 2023). 

According to the above statement, character education that is taught in both the internal 

school environment and the external school environment, that is, in the family and society, will help 

shape children's character in a lasting way. Children's character development won't be solidified if 

character education isn't balanced between the classroom and extracurricular activities. 

CONCLUSION 

The conclusion that can be drawn from the given description is as follows. First, two 

approaches can be used to help youngsters develop their character: internal schooling and external 

schooling. Second, there are four main ways to implement the internal school strategy: through 

classroom instruction and learning, everyday school culture-related activities, habituation, and co- 

and extracurricular activities. Third, families and society can be used to implement external 

strategies. Fourth, the child's character will be developed and powerful if all of these tactics are 

successfully applied. 
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