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 In this study, we wanted to know the urgency of changing student 
behavior in learning after the Covid-19 pandemic, which has been 
lived for almost 2 years studying at home or hybrid, and now 
almost all levels of education have opened face-to-face/offline 
classes again. There are indications of changes in student behavior 
when returning to face-to-face learning at school. The purpose of 
this study was to describe changes in student behavior in face-to-
face learning in post-pandemic classes, both in terms of 
knowledge, attitudes and skills. To answer this, this study used a 
qualitative descriptive design with interviews conducted with 
teachers. The result is that there are positive and negative 
changes in student behavior at the Madrasah Tsanawiyah level. 
Changes in post-pandemic student behavior must be understood 
by teachers, parents, and the students themselves so that learning 
can be carried out better. Technology can indeed facilitate human 
work, but at least until now technology has not been able to 

completely replace the teacher's task as face-to-face educators. 
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INTRODUCTION 
In an effort to suppress the spread of COVID-19 which is increasingly worrying the 

wider community, the Indonesian government has made a policy in the world of education to 

freeze classrooms without stopping learning, so that schools carry out distance learning. This 

policy is through a circular letter dated March 17 2020 concerning online learning and 

learning from home in the context of preventing the spread of COVID-19. Distance learning in 

the smallest sense is the absence of face-to-face contact in the classroom between teachers 

and students (Heider, 2021). The difference between distance learning and face-to-face 

learning is that students of all levels of education can receive education without even having 

to go to class. Thus, distance learning is a unique solution for continuing learning in critical 

times, such as the case of the recent global Covid-19 pandemic (Santos, 2021). 

Anticipation and reduction of the number of corona virus sufferers in Indonesia have 

been carried out in all regions. Almost all activities were disbanded, and this policy was called 

Large-Scale Social Restrictions. Large-Scale Social Restrictions can help prevent the spread of 

the corona virus to an area, so it is hoped that people in the area can avoid an outbreak that 

spreads quickly. In this policy, teachers teach from home during this pandemic by optimizing 

the use of information and communication technology (ICT) to ensure students can still 
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observe the learning process from home. School closures based on evidence and observations 

from previous outbreaks by minimizing social interaction among students are deemed 

acceptable (Xie et al., 2022). The problem that arises from the policy of closing schools and 

requiring students to continue learning online is that not all countries have an effective 

system to ensure students continue to study as they should (Shafiyeva, 2021). The school 

closure policy, however, still needs to be implemented. As a result, teachers' remote learning 

capabilities have become an important point to ensure the smooth running of the learning 

process when COVID-19 spreads around the world. 

During the pandemic, students carried out online learning as an alternative to 

continuing the educational process. Online teaching is an educational experience that involves 

the separation of time and space between teachers and students to achieve academic goals 

where students and teachers meet via live streaming video and/or audio for synchronous and 

asynchronous interactions (Rizvi & Nabi, 2021). This was identified as a promising 

mechanism that offers educational opportunities to students who are unable to attend in-

person learning. With the pandemic, crisis management has become an important function of 

educational actors. A crisis can be defined as an event, often sudden or unexpected, that 

disrupts the normal operation of an institution or its educational mission and threatens the 

well-being of personnel, property, financial resources and/or the reputation of the institution 

(Lumina, 2020). Crisis is synonymous with disaster and is believed to be an ambiguous 

situation, poses a fundamental threat to organizational survival and affects various 

stakeholders which presents dilemmas in decision making. Such events mostly demand 

immediate action, suspension of usual procedures, use of uncertain information and the need 

for coordinated action and hence organizations react differently if the trigger for the 

phenomenon they are facing is perceived as a crisis. 

In education, during times of crisis, students show emotional and behavioral 

difficulties because they face social isolation; consequently, educators and administrators find 

themselves trying to support students' continued learning. Social isolation comes from 

students' inability to interact with their peers and their failure to accept the reality around 

them; It is also recognized that academic behavior and performance are affected during times 

of crisis. 

Several countries face many obstacles and gaps in the distance learning process 

(Illarionova et al., 2021; Salman & Shahadab, 2022; Svobodova et al., 2021). However, to 

ensure students can still study even in the midst of the Covid-19 pandemic, distance learning 

still needs to be done. Hence, governments in many countries aim to establish structured 

home-based learning and tutoring through their ministries of education. In Indonesia itself, 

the Ministry of Education and Culture has developed a distance learning application called 

'Rumah Belajar' which can be accessed via Android and computers. Online programs and 

courses are essentially a mix of distance and face-to-face. Online learning consists of virtual 

courses and virtual classrooms (Nugroho & Kusumaningrum, 2021). After almost 2 years of 

studying at home or hybrid, now almost all levels of education have opened offline classes. 

Schools are starting to reopen face-to-face learning because the pandemic is under control. 

The government is starting to loosen up and allow face-to-face learning to start with a record 
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of remaining alert to the spread of the Covid-19 virus. Students can begin to return to face-to-

face learning in class. Students must adjust the rhythm again to take part in offline learning in 

class. After getting used to about 2 years with online/hybrid learning, students are required to 

go to class and study back at school. When studying online, students use smartphones or 

laptops without optimal supervision. Currently, students must return to class to attend 

lessons according to the schedule given and the teacher can supervise directly. 

There was a change in behavior after students returned to face-to-face learning in 

post-pandemic classes. These changes are often not realized by teachers, parents, and even 

the students themselves. This change can be seen at least from low to medium observations 

made by Kasali (2022). At the kindergarten level, positive changes in students' behavior were 

seen, namely children's curiosity was higher, they were more familiar with technology, and 

they were more creative in finding learning materials. However, negative changes were also 

found. For example, lack of confidence in children, children tend to have difficulty working 

with friends, have difficulty focusing on learning, and have difficulty managing time. Changes 

in student behavior in post-pandemic face-to-face learning are interesting to study because 

not many studies have examined this. Kasali (2022) has indeed observed this change but has 

not yet included it in a research study. The results of research regarding changes in student 

behavior in post-pandemic face-to-face learning can be used for alternative solutions to 

educational problems in the future. Therefore, research on changes in student behavior in 

post-pandemic face-to-face learning is necessary and important to do. The purpose of this 

study was to describe changes in students' knowledge in post-pandemic face-to-face learning, 

to describe changes in student skills in post-pandemic face-to-face learning, and to describe 

changes in students' attitudes in post-pandemic face-to-face learning. 
 

METHOD 
This form of research is a type of qualitative research, and is carried out directly to the 

field. The qualitative approach is natural, contextual, prioritizing direct and purposive data, 

with inductive analysis that takes place during the research process. Guided by subjective 

judgments, using value/quality categorization. The nature of the research is subjective and 

transferability (Ibrahim, 2015). This research uses descriptive qualitative method. The focus 

of this research is to describe changes in students' attitudes, knowledge, and skills in learning 

in post-pandemic classes using the method of collecting data through interviews with 

teachers and students.Interview data for this research were conducted with 27 Madrasah 

Tsanawiyah teachers according to the research objectives, the questions were focused on 

exploring data on changes in student behavior in terms of knowledge, skills, and attitudes.  

The question-making grid in the interview guide is based on changes in students' 

knowledge, skills, and attitudes. For each criterion, 5 questions were developed so that a total 

of 15 questions in the questionnaire had to be answered by the informant. Additional data 

sources are in all forms of documents, both in written form and the results of interview 

recordings. The data taken is in the form of books in question including scientific magazines, 

scientific journals, dissertations, theses and thesis/research guides. As well as being able to 

provide initial information for a research conducted (Ibrahim, 2015). 
 



 
 

 
The Urgency of Changing Student Behavior in Post-Covid 19 

Pandemic Learning 

Riska Puspitasari, Triyana ulandari, Alisya Pitri Volume (1), Nomor(1), (April), (2023) 

 

ZIJEd: Zabags International Journal of Education                                                                                                      40 | P a g e   

RESULTS AND DISCUSSION 
The results and discussion in this article are presented into 3 subsections, namely 

changes in students' knowledge in face-to-face learning in post-pandemic classes, changes in 

students' skills in face-to-face learning in post-pandemic classes, and changes in student 

attitudes in face-to-face learning in post-pandemic classes. 

1) Changes in Student Knowledge in Face-to-Face Learning in Post-Pandemic Classes. 

Based on the data in the bar table above, it can be seen that some changes in students' 

knowledge in face-to-face learning in the post-pandemic class, both positive and negative 

changes. The positive changes found included that it was easier for students to understand 

face-to-face lessons than online learning and it was easier for teachers to do assignments 

during face-to-face learning. Negative changes were found, among others, students had 

difficulty finding learning resources on the internet and students felt they were not more 

creative in making media presentations in class. 

Positive behavioral changes in the knowledge category are that students more easily 

understand face-to-face lessons than online learning. This is evidenced by obtaining 

information from the results of interviews that students more easily understand face-to-face 

lessons than online learning. In online learning, students often ask for help from their parents 

or people around them in doing assignments (Khurriyati et al., 2021). Another positive change 

found was that students felt the assignments from the teacher were easier to do when face-to-

face learning, so it can be said that, students felt the assignments from the teacher were easier 

to do when face-to-face learning. 

2) Changes in Student Attitudes in Face-to-Face Learning in Post-pandemic Classes 

Based on the data obtained, it can be seen that there have been some changes in student 

attitudes in face-to-face learning in post-pandemic classes;  

First; The positive changes found included that students preferred face-to-face learning to 

online learning and students were more motivated to face-to-face learning than online 

learning. The pandemic has not only left a negative impact, but has also had a positive impact 

(Putikadyanto, Efendi, et al., 2021; Putikadyanto, Zamahsari, et al., 2021).  

Second; The negative changes found included dependence on games, social media, and 

YouTube, students had difficulty dividing their time, there were problems of self-confidence at 

the Madrasah Tsanawiyah level, and there was a decline in morals/politeness. It can be said 

that the positive changes in student behavior in the attitude category found were that 

students preferred, more motivated to face-to-face learning compared to online. The 

encouragement of learning motivation during a pandemic is really needed (Uruk, 2021). 

3) Changes in Student Skills in Face-to-Face Learning in Post-pandemic Classrooms 

Based on the data that has been obtained, it can be seen that some changes in students' 

skills in face-to-face learning in post-pandemic classes, both positive and negative changes; 

First; The positive changes found included students feeling fitter/healthier in face-to-face 

learning and students feeling ready to take part in face-to-face learning in class. Another 

positive change in the behavior of students in the skills category is that students are more 

skilled at using IT, and it can be said that students tend to be more skilled at mastering IT so 

that they can hone their learning skills independently (Cahyani et al., 2020). 
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Second; The negative changes found included, among other things, getting tired more 

easily in face-to-face learning, students leaving class more often, and students being more 

skilled at using IT. Another negative change found is that students leave class more often 

during post-pandemic face-to-face learning. The reasons students leave are various, for 

example going to the toilet or just leaving class to relieve fatigue. 
 

CONCLUSION 
After 2 years of learning online or hybrid, students are now starting to carry out face-to-

face learning in class. The results of this study indicate that there are changes in positive and 

negative behavior in the aspects of knowledge, skills, and attitudes.  

Positive behavioral changes in the knowledge category are that students more easily 

understand face-to-face lessons than online learning and students feel that assignments from 

teachers are easier to do when face-to-face learning. Negative changes were found, among 

others, students had difficulty finding learning resources on the internet and students felt 

they were not more creative in making media presentations in class.  

Positive changes in the attitude category were found, among others, that students 

preferred face-to-face learning to online learning and students were more motivated to face-

to-face learning than online learning. Negative changes in the attitude category found 

included dependency on games, social media, and YouTube, students had difficulty dividing 

their time, there were problems of self-confidence, and a decrease in morals/manners.  

Positive changes in the skill categories found included students feeling more fit/healthier 

in face-to-face learning and students feeling ready to take part in face-to-face learning in class. 

The negative changes in the skills category found included, among other things, getting tired 

more easily in face-to-face learning, students leaving class more often, and students being 

more skilled at using IT. 
 
 

BIBLIOGRAPHY 
Abidin, Z. (2020). Educational Management of Pesantren in Digital Era 4.0. Jurnal Pendidikan 

Agama Islam, 17(2), 203-216. 

Cahyani, A., Diah Listiana, I., Puteri, S., & Larasati, D. (2020). Motivasi Belajar Siswa SMA pada 

Pembelajaran Daring di Masa Pandemi Covid-19. IQ (Ilmu Al-Qur’an): Jurnal Pendidikan 

Islam, 3(01), 123–140. https://doi.org/10.37542/IQ.V3I01.57 

Heider, K. L. (2021). Isolation, Burnout, and a Lost Sense of Belonging: Combating the 

Challenges of Distance Education during a Pandemic. Distance Learning, 18(1), 25– 35. 

Illarionova, L. P., Karzhanova, N. V., Ishmuradova, A. M., Nazarenko, S. V., Korzhuev, A. 

V., & Ryazanova, E. L. (2021). Student Attitude to Distance Education: Pros and Cons. Cypriot 

Journal of Educational Sciences, 16(3), 1319–1327. 

https://doi.org/10.18844/cjes.v16i3.5857 

Kasali, R. (2022). Celaka, Anak Kita Berubah Pasca Kembali ke Sekolah - YouTube. 

Reza, Annisa S., & Nora, D. A. (2022). Penggunaan Media Internet Sebagai Sumber Belajar di 

Kalangan Peserta Didik Kelas XII IPS di SMA Pertiwi 1 Padang Pada Masa Pandemi 

Covid-19. Naradidik: Journal of Education and Pedagogy, 1(1), 11– 19. 

https://doi.org/10.24036/NARA.V1I1.4 



 
 

 
The Urgency of Changing Student Behavior in Post-Covid 19 

Pandemic Learning 

Riska Puspitasari, Triyana ulandari, Alisya Pitri Volume (1), Nomor(1), (April), (2023) 

 

ZIJEd: Zabags International Journal of Education                                                                                                      42 | P a g e   

Youtube. https://www.youtube.com/watch?v=HDxH30N7giU&t=398s 

Khurriyati, Y., Setiawan, F., & Binti Mirnawati, L. (2021). Dampak pembelajaran daring 

terhadap hasil belajar siswa mi muhammadiyah 5 Surabaya. Jurnal Ilmiah Pendidikan 

Dasar, 8(1), 91–104. https://doi.org/10.30659/PENDAS.8.1.91-104 

Latif, I. T. N. R. M., & El Widdah, M. (2022). KOMITMEN ORGANISASI: Sebuah riset mengenai 

korelasi antara gaya kepemimpinan, budaya organisasi dan kepuasan kerja dengan 

komitmen organisasi. Zabags Qu Publish. 

Lumina. (2020). Higher Ed Budgets for the Post-COVID Era: Now’s Our Chance to Do This 

Right. Bill & Melinda Gates Foundation. 

Nugroho, T. S. A., & Kusumaningrum, M. R. M. (2021). Strategi Pembelajaran Daring Praktik 

Vokal di Prodi Musik Fakultas Seni Pertunjukan ISI Yogyakarta. Tamumatra: Jurnal Seni 

Pertunjukan, 4(1). https://doi.org/10.29408/TMMT.V4I1.4018 

Putikadyanto, A. P. A., Efendi, A. N., Romadhon, S., Amin, M. B., & Sefrianah, N. A. (2021). 

Persepsi Siswa terhadap Pembelajaran Bahasa Indonesia Berbasis Daring di SMAN 1 

Pasuruan. GHANCARAN: Jurnal Pendidikan Bahasa Dan Sastra Indonesia, 104–116. 

https://doi.org/10.19105/GHANCARAN.VI.5398 

Putikadyanto, A. P. A., Zamahsari, G. K., & Violando, W. A. (2021). Investigating Positive 

Perceptions of High School Students’ Distance Learning Experiences During a Pandemic. 

Abjadia, 6(2), 170–181. https://doi.org/10.18860/ABJ.V6I2.13874 

Rizvi, Y. S., & Nabi, A. (2021). Transformation of learning from real to virtual: an exploratory-

descriptive analysis of issues and challenges. Journal of Research in Innovative Teaching 

& Learning, 14(1), 5–17. https://doi.org/10.1108/JRIT-10-2020- 0052 

Salman, A. M., & Shahadab, F. H. (2022). Obstacles of Teaching Distance Universities Courses 

in Light of E-Learning Quality Standards. Cypriot Journal of Educational Sciences, 17(4), 

1244–1257. https://doi.org/10.18844/cjes.v17i4.7145 

Santos, R. A. (2021). Distance Learning in Modern Times: Challenges for Contemporary 

Solutions. American Association for Adult and Continuing Education. 

Shafiyeva, U. (2021). Assessing Students’ Minds: Developing Critical Thinking or Fitting into 

Procrustean Bed. European Journal of Education (EJE), 4(2), 79–92. 

Svobodova, Z., Kursch, M., & Veteska, J. (2021). Problems and Obstacles of Distance Learning 

in the Point of View of Primary School Teachers in the “COVID Period”. International 

Association for Development of the Information Society. 

Uruk, F. H. (2021). Menguak Kondisi Motivasi Belajar Siswa Dalam Pembelajaran Daring Pada 

Masa Pandemi COVID-19. Jurnal Inovasi Penelitian, 1(10), 2227–2234. 

https://doi.org/10.47492/JIP.V1I10.451 

Xie, C., Li, C., Sung, S., & Jiang, R. (2022). Engaging Students in Distance Learning of Science 

with Remote Labs 2.0. IEEE Transactions on Learning Technologies, 15(1), 15–31. 

https://doi.org/10.1109/TLT.2022.3153005 


	INTRODUCTION
	METHOD
	RESULTS AND DISCUSSION
	CONCLUSION
	BIBLIOGRAPHY

